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Cumulative comparative meta—analysis

* meta—meta—analysis (Kazrin, Durac & Agteros, 1979)

* mega—analysis (Smith 1982)

* super—analysis (Dillon, 1982)

* super—synthesis or meta—synthesis (Sipe & Curlette, 1997)
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Figure 1.1. Inputs, outputs and outcomes (Schreyer 2010 p.25)
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Figure 2.2. The ‘outcome-oriented’ Italian model for class size

Schreyer, P. (2010), “Towards Measuring the Volume Output of Education and Health Services:
, Real pupils per class A Handbook”, OECD Statistics Working Papers, 2010/02, OECD Publishing, Paris. p.40
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Figure 1.1: A framework for understanding education quality
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